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» Two opposite trends: while a number of EU member states have a
tradition of school evaluation and are introducing individual teacher
evaluation, France is in a reverse position — it has a long tradition of
individual inspection and is engaged in developing a broader
evaluation framework

» A few figures (2015) to better understand what follows:

* 6.8m pupils in primary education (in 46,400 public and 5,300
private schools)

* 5.5m pupils in secondary education (in 7,000 lower-secondary and
4,300 upper-secondary schools, know respectively as colléeges and
lycées, c. 70% of which are in the State sector)

e 855,000 teachers (805,000 fully qualified — 370,000 in primary
schools, 435,000 in secondary schools — and 50,000 non-
permanent)
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» 1802: establishment of Inspection générale de I’Instruction publique (3 Inspectors
General & 3 assistants)
» 1808: establishment of Université impériale, forerunner to present-day Ministry of
Education
* brings education under the purview of the (post-revolutionary, Napoleonic) State
» decree foresees creation of 45 lycées
* number of Inspectors General raised legally to between 20 and 30

» Thereafter, evolutions mirror changes in the structure, and underpin the
expansion, of the education system, e.g.:

e 1852 reorganisation foresees 8 Inspectors General for higher education (discontinued
1888), 6 for secondary education, and 2 for primary education

« from 1873 introduction of new subjects, e.g. modern languages (1873), technical
subjects (1921), P.E. (1946)
1880 appointment of Inspectors General of School Accounts introduces distinction

between subject-specific Inspectors General and Inspectors General of school
administration (1936: Inspectors General of [all] Administrative Services)
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e growth of pupil numbers: from 1m to 3m pupils in lower-secondary schools (1958-
1975); from just under 400,000 to over 1.5m pupils in upper-secondary schools (1958-
1990); c.62% of an age cohort now take the baccalauréat (upper-secondary school-
leaving certificate) as against 10% in the late 1950s
» 1964: creation of inspecteurs pédagogiques régionaux (IPR) to assist (and work
under the authority of) Inspectors General (consolidated into one body in 1960)

» 1965: establishment/hiving off of Inspection générale de I'administration de
I’éducation nationale
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- expertise (e.g. policy advice to minister)
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» 1990: reorganisation of inspection territoriale (local, lower-echelon

inspectorate)
* merger of IPR (general education) and inspectors of technical education (created 1946)
- IPR

* two main sets of inspectors at regional level : IPR (general and technical education) /
inspectors of vocational education

* teacher evaluation entrusted almost entirely to them (c.1800 inspectors altogether in
2016)
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as state employees, teachers are subject to control and evaluation
evaluation by head teacher and inspector
inspector’s evaluation based on class observation, but takes account of all of teacher’s activities

focus on subject knowledge, pedagogical and didactic skill, teacher’s capacity to prepare, design and deliver lessons in
reference to clearly identified learning objectives and a planned progression (pedagogical freedom enshrined in law of
2005)

debrief follows observation
conclusions formalised in written report

from 2005, guidelines recommend additional emphasis on:

overall teaching quality (by subject) within schools/local areas

school evaluation

assessment of pupil achievement

use of results to inform policy formulation (feedback effect) at school and local area level

from 2009, guidelines add focus on career management, especially in early years (including
final qualification following success at state exam) and mid-career; role in talent spotting (eg
of future mentors and teacher educators)

2010: teacher competence framework (revised and updated 2013)
2015: added emphasis on teacher support
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identification and dissemination of good practices

bird’s eye view of education in a given subject / in a given geographical area

opportunity for talent spotting

support to teachers, notably when reform (eg move in 2015 to curricula setting broad objectives)
identification of teachers’ concerns/training needs

>  Limits

difficult balance between control and support

poor correlation between inspection (reports underused) and teacher advancement
pupil achievement still largely a blind spot

limited impact on school

> Other difficulties

multiplicity of objectives: improving quality of teaching (part control, part support); human
resources management; career advancement

perceived inequality of treatment owing to geographical and subject variations in
implementation, especially as regards frequency and evaluation criteria

perceived unfairness of an evaluation based on short and infrequent observations

dissatisfaction with the marking scheme used by the Ministry of Education for career
management, again on account of possible variations by subject or by inspector, but also on
account of the oversimplification of evaluation which it is seen to entail
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The new system (2017)

3 statutory career/performance reviews at fixed intervals
*  at paygrades 6 (early career), 8 (mid-career) and 9 [out of 11 +1 pay grades]

*  teachers invited to prepare non-compulsory self-assessment prior to evaluator’s visit, as well as update their online
CVs (on ministry’s database)

* in-class observations and one-to-one debrief designed to assess professional achievements and needs, as well as to
consider professional development

* insecondary schools, joint assessment by evaluator and head teacher (the latter in reference to a different set of
criteria)

*  teachers may contest assessment within 21 days of notification

» fast-tracking of 1/3 of teachers in each of pay grades 6 and 8, differential fast-tracking of teachers at pay grade 9 to
special (11+1) pay grade

ultimately, main focus on support in-between assessments, e.g.:
* individual and team visits
* individual and school support for change management
* training
S etc.
opportunities

*  collective/team evaluations looking at teaching quality and — beyond — at pupil evaluation, pupil achievement,
projects etc., feeding into the school development plan (incl. training needs)

challenges
* achieving properly joined-up individual/team/school/etc. assessments that feed into each other
* maintaining strong linkage between pedagogical/subject expertise and assessment
* according priority to support



MODELE 1 : COMPTE-RENDU DU RENDEZ-VOUS DE CARRIERE DES ENSEIGNANTS
Niveau d’expertise A Trés
consolider satisfaisan

Contribuer a I'action de la communauté éducative et
coopérer avec les parents d'éléves et les partenaires
de I'école/I'établissement

Installer et maintenir un climat propice aux
apprentissages
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Conclusions

teacher evaluation systems reflect history and society as well as
structure and expectations of education system (may help expand
and structure the field)

no one-size-fits-all

evaluation: not just of subjects or procedures; has to fit into a
conceptual and administrative framework

individual evaluation puts pedagogy at the centre of evaluation

challenges:

* harnessing individual evaluation to the service of teacher/school
support

 fitting individual evaluation into broader organisational and policy
frameworks (school, region, country)

« preserving strong link between subject/pedagogical expertise and
assessment
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